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Abstract 

 

Education is a fundamental human right, essential for the development of individuals 

and societies. Yet, for many years, students with diverse needs — including those with 

disabilities, from marginalized communities, or with different cultural or linguistic 

backgrounds — have been excluded from mainstream educational opportunities. Inclusive 

education is a transformative approach that aims to eliminate these barriers, ensuring that all 

students, regardless of their abilities or backgrounds, learn together in the same environment. 

It explores the concept of inclusive education, its objectives, benefits, challenges, and 

effective strategies for implementation. The United Nations Educational, Scientific and 

Cultural Organization (UNESCO) defines inclusive education as "a process of strengthening 

the capacity of the education system to reach out to all learners." It involves restructuring the 

school culture, policies, and practices to accommodate every student‘s unique needs. 
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Introduction 

Inclusive education refers to the practice of educating all students in regular 

classrooms, where they are provided with the necessary support to thrive academically, 

socially, and emotionally. It is rooted in the belief that diversity in the classroom enriches the 

learning experience for everyone. This approach moves away from the traditional model of 

segregating students with special needs into separate institutions or classrooms, and instead 

promotes full participation, equal opportunities, and respect for all learners. Inclusive 

education: Fostering inclusive learning environments involves creating educational settings 

where all students, regardless of their disabilities, backgrounds, or needs, feel welcomed, 

valued, and supported. It emphasizes the right of every child to access quality education 

within mainstream schools by removing barriers to learning and participation. Inclusive 

learning environments are built on principles of equity, respect for diversity, and 
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collaborative teaching practices. They provide tailored support through differentiated 

instruction, assistive technologies, and accessible infrastructure to meet the unique needs of 

each learner. Teachers play a vital role by fostering a culture of empathy, adapting teaching 

methods, and encouraging peer support. Such environments not only benefit students with 

special needs but also enhance the social, emotional, and academic development of all 

learners. By promoting shared learning experiences, inclusive education helps build a more 

just, compassionate, and cohesive society. 

 

Figure 1 Importance of Inclusive Education 

 

    Source: https://www.21kschool.com/ge/blog/inclusive-education-in-india/ 

 

Objectives of Inclusive Education 

The primary objectives of inclusive education include: all students, regardless of disability, 

gender, ethnicity, language, or socioeconomic status, should have access to quality education 

in mainstream settings. It seeks to eliminate discrimination and reduce educational disparities 

by addressing the diverse needs of all learners. Beyond academics, inclusive education 

emphasizes the emotional, social, and moral development of students through shared 

experiences and mutual respect. By learning together, students are encouraged to embrace 

diversity, thereby cultivating empathy, cooperation, and positive social interactions. Schools 

that practice inclusion contribute to building a society that values all its members and upholds 

the principles of dignity, equality, and justice. 

 

Benefits of Inclusive Education 

Inclusive education offers numerous benefits to both students with special needs and their 

peers. Research shows that students with disabilities perform better academically when taught 
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in inclusive settings due to higher expectations and peer modeling. Inclusive classrooms 

promote friendships, reduce feelings of isolation, and enhance the self-esteem of all students. 

Teachers in inclusive settings gain new skills in differentiated instruction, classroom 

management, and collaborative teaching. Exposure to diversity reduces prejudices and 

encourages a more accepting attitude towards differences. Inclusive classrooms mirror the 

diversity of society, preparing students for life in a multicultural and interdependent world. 

 

Challenges in Implementing Inclusive Education 

Despite its advantages, inclusive education faces several barriers: 

1. Many schools lack the infrastructure, teaching aids, and trained staff needed to 

support inclusive practices effectively. 

2. Not all educators are adequately trained to manage diverse classrooms or address the 

specific needs of students with disabilities. 

3. Societal and institutional biases against children with disabilities or learning 

difficulties can hinder inclusion. 

4. Standardized teaching and evaluation methods often fail to accommodate diverse 

learning styles and needs. 

5. Although many countries have adopted inclusive education policies, there is often a 

gap between policy intent and ground-level execution. 

Figure 2 Status of Inclusive Education 
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Source: https://www.indiatracker.in/story/indias-disability-divide-persists-women-

most-excluded-by-new-infrastructure 

 

Inclusive education is not merely a pedagogical choice; it is a moral imperative and a step 

toward social equity. It acknowledges the right of every child to receive a quality education in 

a nurturing, respectful, and inclusive environment. While the journey toward full inclusion 

presents challenges, the potential rewards — a more compassionate society, stronger 

educational outcomes, and empowered individuals — make it a goal worth striving for. With 

collaborative efforts from governments, educators, families, and communities, inclusive 

education can move from policy to practice, ensuring that no child is left behind. The 

objectives of policies on Inclusive Education are designed to ensure that all learners, 

regardless of their physical, intellectual, social, emotional, linguistic, or other conditions, 

have equal access to quality education. Here are the key objectives commonly found in 

inclusive education policies. Ensure that all children, including those with disabilities, 

marginalized groups, or learning difficulties, have equal opportunities to attend mainstream 

schools and receive quality education. Remove all forms of discrimination, exclusion, and 

barriers to learning and participation in the education system, ensuring that schools are 

welcoming and responsive to diverse needs. Ensure that national policies align with global 

frameworks like the UN Convention on the Rights of Persons with Disabilities (CRPD), 

Sustainable Development Goal 4 (SDG 4) on inclusive and equitable quality education, and 

UNESCO‘s Education 2030 Framework. 

Policy Perspective for Inclusive Education 

The National Policy on Education, 1986 (NPE, 1986) was a landmark initiative by the 

Government of India aimed at restructuring and revitalizing the Indian education system to 

make it more responsive to the needs of the nation. This policy emphasized the importance of 

education in achieving national development, social integration, and economic progress. One 

of its key focuses was on promoting equality by reducing disparities across gender, caste, and 

regions. It advocated for the universalization of elementary education, the eradication of 

illiteracy, and the improvement of educational quality at all levels. Importantly, the policy 

recognized the need for inclusive education, stressing the integration of children with 

disabilities into regular schools and providing them with necessary support services. The 

NPE, 1986 also laid strong emphasis on teacher education, vocational training, adult 

education, and the use of technology in classrooms. Revised in 1992 and eventually 
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succeeded by the National Education Policy 2020, the NPE, 1986 served as a foundation for 

many progressive reforms in the Indian education sector. 

The Rehabilitation Council of India (RCI) Act, enacted in 1992 and later amended in 2000, is 

a landmark legislation in India‘s journey toward the empowerment and inclusion of persons 

with disabilities. This Act provides the legal framework for regulating training programs and 

professionals involved in the rehabilitation of individuals with disabilities. It represents a 

significant commitment by the Government of India to ensure quality services for people 

with disabilities and to professionalize the field of rehabilitation. 

Prior to the RCI Act, there was no standardized system to regulate or certify the qualifications 

of rehabilitation professionals in India. The field lacked structured training, and unqualified 

individuals often provided rehabilitation services, which compromised the quality of care and 

hindered the progress of individuals with disabilities. To address this gap, the Rehabilitation 

Council of India was initially set up as a society in 1986. Recognizing the growing need for 

formal regulation, the Indian Parliament enacted the RCI Act in 1992, conferring statutory 

powers to the Council. This Act aimed to maintain standards in training and regulate the 

professional conduct of individuals working in this critical sector. 

 

The primary objectives of the RCI Act, 1992 are to prescribe and monitor minimum 

standards of education and training for various rehabilitation professions. And also 

maintaining a Central Rehabilitation Register of qualified professionals and prohibit 

unqualified persons from practicing. RCI is also providing grant recognition to institutions 

offering rehabilitation courses and to monitor the quality of education and training they 

provide. Also encouraging research and innovation in rehabilitation practices and education. 

RCI has to ensure that people with disabilities receive services only from certified 

professionals, thus upholding their rights to quality care and support. The RCI Act covers a 

wide range of rehabilitation professionals, including: Special educators, Audiologists and 

speech-language pathologists, Clinical psychologists, Rehabilitation therapists, Orientation 

and mobility instructors, Vocational counselors, Other categories specified by the Council. 

The Act also outlines procedures for granting recognition to training institutions and courses. 

Only those individuals who complete RCI-recognized programs are eligible for registration 

and professional practice. The Act formalized the establishment of the Council as a statutory 

body responsible for overseeing rehabilitation education and practice. It is mandatory for all 

professionals working in the field of rehabilitation and special education to register with the 
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RCI to legally practice in India. A national register is maintained to keep a record of qualified 

rehabilitation professionals. The Act imposes penalties on individuals who practice without 

registration or institutions that run unrecognized programs. The Council has the authority to 

conduct inspections and monitor compliance among training institutions. 

 

The Act was amended in 2000 to strengthen its provisions. The amendment expanded the 

Council‘s role and powers, increased penalties for non-compliance, and improved regulatory 

mechanisms. It also clarified definitions and procedures, making the Act more effective and 

responsive to the evolving needs of the disability sector. Since its implementation, the RCI 

Act has had a profound impact on the rehabilitation sector in India: It has raised the bar for 

professional qualifications, ensuring that services are provided by trained and certified 

individuals. Regular monitoring and standard-setting have improved the quality of training 

programs and services. The Act plays a key role in protecting the rights of people with 

disabilities to access appropriate and competent rehabilitation services. It aligns with India‘s 

commitments under the UN Convention on the Rights of Persons with Disabilities 

(UNCRPD) and the Rights of Persons with Disabilities (RPwD) Act, 2016. 

 

Persons with Disabilities Act, 1995: Equal Opportunity, Protection of Rights, and Full 

Participation 

Disability rights are fundamental to ensuring an inclusive, equitable society. Recognizing 

this, the Government of India passed the Persons with Disabilities (Equal Opportunities, 

Protection of Rights and Full Participation) Act, 1995, commonly referred to as the PwD Act. 

It marked a significant milestone in India‘s commitment to safeguard the dignity and rights of 

persons with disabilities (PwDs). Enacted in line with India's participation in the United 

Nations Conference on Human Rights and the Asian and Pacific Decade of Disabled Persons 

(1993–2002), this Act aimed to integrate PwDs into the mainstream through legal, 

educational, and employment provisions. This essay explores the objectives, key provisions, 

impacts, and limitations of the Act. 

 

Sarva Shiksha Abhiyan (SSA), 2002 is a flagship program launched by the Government of 

India with the goal of achieving Universalization of Elementary Education (UEE) in a time-

bound manner. Introduced in 2002, SSA aims to provide free and compulsory education to all 

children in the 6–14 age group, in line with the 86th Constitutional Amendment, which made 
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education a fundamental right under Article 21-A. The program focuses on bridging social, 

regional, and gender gaps, and improving the quality of education across the country. SSA 

include opening new schools in underserved areas, strengthening existing school 

infrastructure, recruiting additional teachers, promoting inclusive education for children with 

special needs, and encouraging community participation through school management 

committees. SSA places special emphasis on marginalized and disadvantaged groups such as 

girls, scheduled castes (SCs), scheduled tribes (STs), and children with disabilities. Over the 

years, SSA has significantly improved enrollment rates, reduced dropout levels, and 

expanded access to education, especially in rural and remote areas. In 2018, SSA was 

subsumed under the Samagra Shiksha Abhiyan, which integrates school education from pre-

primary to senior secondary levels. 

The Right of Children to Free and Compulsory Education (Amendment) Bill, 2012 was 

introduced to address gaps in the implementation of the original RTE Act, 2009. This 

amendment specifically aimed to include children with disabilities within the purview of the 

Act, recognizing their right to inclusive education. It amended Section 2 of the RTE Act to 

expand the definition of ―child‖ to include children with disabilities as defined under the 

Persons with Disabilities (Equal Opportunities, Protection of Rights and Full Participation) 

Act, 1995 and the National Trust Act, 1999. Furthermore, it ensured that children with 

disabilities are not only entitled to free and compulsory education from ages 6 to 14 but also 

eligible for appropriate support and facilities to learn effectively. This amendment marked a 

significant step toward realizing inclusive education in India by mandating that mainstream 

schools adapt to the needs of children with special needs, thus promoting equality and non-

discrimination in the education system. Approach realization refers to the practical 

implementation and execution of a conceptual framework or strategy in a real-world context. 

It involves translating theoretical ideas, methodologies, or models into actionable steps that 

lead to tangible outcomes.  

Conclusion and Discussion 

In education, for instance, approach realization might include adopting inclusive teaching 

strategies that are not just planned but actively practiced in classrooms. In engineering or 

management, it could mean putting a design or policy into operation, ensuring it aligns with 

intended objectives. The realization phase often requires careful planning, resource 

allocation, and continuous evaluation to adapt the approach effectively to dynamic 

environments and stakeholder needs. Preparing materials is a crucial step in any instructional, 
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creative, or professional process. It involves gathering, organizing, and tailoring resources—

such as tools, documents, equipment, or content—to suit the specific goals of a task or 

project. Effective material preparation ensures smooth execution, saves time, enhances 

efficiency, and minimizes errors. In educational settings, for example, teachers must prepare 

lesson plans, teaching aids, and learning materials in advance to foster better student 

engagement and understanding. In industries or construction work, preparing the right 

materials in the correct quantity and quality ensures safety and timely completion. Whether in 

teaching, manufacturing, or planning events, the careful preparation of materials sets the 

foundation for success. Organization refers to the systematic arrangement of people, 

resources, and processes to achieve specific goals efficiently and effectively. It involves 

structuring tasks, defining roles and responsibilities, coordinating activities, and setting up 

communication channels to ensure smooth functioning. In educational settings, organization 

helps manage time, materials, and classroom activities to create an environment conducive to 

learning. In workplaces, strong organizational systems improve productivity, accountability, 

and teamwork. Whether planning an event, running a business, or managing a household, 

good organization reduces confusion, prevents delays, and ensures that objectives are met in 

a timely and orderly manner. It is a fundamental skill for success across all areas of life. 

Networking of the following is a must for successful inclusion: schools, families, community 

members, special educators, rehabilitation professionals, government bodies, and non-

governmental organizations.  

 

Inclusion, particularly in education, requires the collaborative efforts of various stakeholders 

to address the diverse needs of all learners, especially those with disabilities or learning 

difficulties. Schools must work closely with parents to understand students‘ individual needs 

and ensure consistent support at home and in class. Community involvement fosters 

acceptance, reduces stigma, and provides additional resources. Special educators and 

therapists offer expert guidance on appropriate strategies and accommodations. Government 

agencies ensure legal support, policies, and funding, while NGOs often contribute with 

training, advocacy, and innovative practices. When these networks function together, they 

create an inclusive environment that values diversity, promotes equality, and supports every 

learner‘s growth and participation.  

An inclusive classroom is a diverse learning environment where children of varying abilities 

and backgrounds learn together. It may include children with physical disabilities, learning 
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disabilities, sensory impairments (such as hearing or vision loss), intellectual disabilities, 

speech and language disorders, and developmental delays. Additionally, it may accommodate 

children on the autism spectrum, children with emotional or behavioral challenges, and gifted 

or talented students who require differentiated instruction. Inclusive classes also welcome 

children from marginalized communities, children affected by trauma, and those who speak 

different mother tongues. The aim of such a setting is to provide equal educational 

opportunities, fostering empathy, collaboration, and respect among all students while catering 

to their individual learning needs through tailored instructional strategies. 

References 

1. Allan, J., and E. Persson. 2016. ―Students‘ Perspectives on Raising Achievement 

through Inclusion in Essunga, Sweden.‖ Educational Review 68 (1): 82–95. 

doi:10.1080/00131911.2015.1058752. 

2. Avramidis, E., and B. Norwich. 2002. ―Teachers‘ Attitudes Towards Inclusion: A 

Review of the Literature.‖ European Journal of Special Needs Education 17 (2): 129–

147. doi:10.1080/08856250210129056. 

3. Barton, L. 1997. ―Inclusive Education: Romantic, Subversive or 

Realistic?‖ International Journal of Inclusive Education 1 (3): 231–242. 

doi:10.1080/1360311970010301. 

4. Biesta, G., and N. Burbules. 2003. Pragmatism and Educational Research. Lanham, 

MD: Rowman & Littlefield Publishers. 

5. Block, M. E., and I. Obrusnikova. 2007. ―Inclusion in Physical Education: A Review 

of the Literature from 1995–2005.‖ Adapted Physical Activity Quarterly 24 (2): 103–

124. doi:10.1123/apaq.24.2.103. 

6. Booth, T. 1996. ―Changing Views of Research on Integration: The Inclusion of 

Students with ‗Special Needs‘ or Participation for All?‖ In Psychology in Practice 

with Young People, Families and Schools, edited by A. Sigston, P. Curran, A. 

Labram, and S. Wolfendale, 181–194. Fulton: London. 

7. Bossaert, G. H., S. J. Colpin, K. Pilj, and K. Petry. 2011. ―Truly Included? A 

Literature Study Focusing on the Social Dimension of Inclusion in 

Education.‖ International Journal of  

https://doi.org/10.66095/mkses/ijair.2026.v2.i1.a.2
https://journals.mksespublications.com/ijair/


International Journal of Advance Interdisciplinary Research  
Vol. 02 Issue 1, Part A (Jan-March) 2026, pp. 10-20, e-ISSN: 3107-913X  
DOI 10.66095/mkses/ijair.2026.v2.i1.a.2  
 

Website: https://journals.mksespublications.com/ijair/                                                                   19 
 

8. Brørup Dyssegaard, C., and M. Søgaard Larsen. 2013. Evidence on Inclusion. 

Copenhagen: Danish Clearinghouse for Educational Research, Århus University. 

9. Canadian Council on Learning. (2009, March). Does Placement Matter? Comparing 

the Academic Performance of Students with Special Needs in Inclusive and Separate 

Settings. Series: Lessons in 

Learning https://files.eric.ed.gov/fulltext/ED519296.pdf(open in a new window) 

10. Clark, C., A. Dyson, and A. Millward. 1998. ―Theorizing Special Education: Time to 

Move On?‖ In Theorising Special Education, edited by C. Clark, A. Dyson, and A. 

Millward, 156–173. London: Routledge. 

11. Persson, E. 2013. ―Raising Achievement through Inclusion.‖ International Journal of 

Inclusive Education 17 (11): 1205–1220. doi:10.1080/13603116.2012.745626. 

12. Rule, P., and J. Vaughn Mitchell. 2015. ―A Necessary Dialogue: Theory in case Study 

Research.‖ International Journal of Qualitative Methods 1–11. 

doi:10.1177/1609406915611575. 

13. Scott, B. J., M. R. Vitale, and W. G. Masten. 1998. ―Implementing Instructional 

Adaptations for Students with Disabilities in Inclusive Classrooms: A Literature 

Review.‖ Remedial and Special Education 19 (2): 106–119. 

doi:10.1177/074193259801900205. 

14. Scruggs, T., and M. Mastropieri. 1996. ―Teacher Perceptions of Mainstreaming 

Inclusion, 1958–1995: A Research Synthesis.‖ Exceptional Children 63 (1): 59–74. 

doi:10.1177/001440299606300106. 

15. Scruggs, T. E., M. A. Mastropieri, and K. A. McDuffie. 2007. ―Co-teaching in 

Inclusive Classrooms: A Metasynthesis of Qualitative Research.‖ Exceptional 

Children 73 (4): 392–416. doi:10.1177/001440290707300401. 

16. Skrtic, T. 1991. Behind Special Education. Denver: Love Publishing Company. 

17. Skrtic, T. 1995. Disability and Democracy: Reconstructing (Special) Education for 

Postmodernity. New York: Teachers College Press. 

18. Slee, R. 2011. The Irregular School: Exclusion, Schooling and Inclusive Education. 

London: Routledge. 

19. SNAE (Swedish National Agency of Education). 2020. ―Statistik Över Svensk 

Skola.‖ https://www.skolverket.se/skolutveckling/statistik/sok-statistik-om-forskola-

https://doi.org/10.66095/mkses/ijair.2026.v2.i1.a.2
https://journals.mksespublications.com/ijair/
https://files.eric.ed.gov/fulltext/ED519296.pdf
https://www.skolverket.se/skolutveckling/statistik/sok-statistik-om-forskola-skola-och-vuxenutbildning?sok=SokA./Statistics%C2%A0of%C2%A0the%C2%A0Swedish%C2%A0School%C2%A0System/


International Journal of Advance Interdisciplinary Research  
Vol. 02 Issue 1, Part A (Jan-March) 2026, pp. 10-20, e-ISSN: 3107-913X  
DOI 10.66095/mkses/ijair.2026.v2.i1.a.2  
 

Website: https://journals.mksespublications.com/ijair/                                                                   20 
 

skola-och-vuxenutbildning?sok=SokA./Statistics of the Swedish School System/(open 

in a new window) 

20. Szumski, G., J. Smogorzewska, and M. Karwowski. 2017. ―Academic Achievement 

of Students without Special Educational Needs in Inclusive Classrooms: A Meta-

Analysis.‖ Educational Research Review 21: 33–54. 

doi:10.1016/j.edurev.2017.02.004. 

21. Vislie, L. 2003. ―From Integration to Inclusion: Focusing Global Trends and Changes 

in the Western European Societies.‖ European Journal of Special Needs Education 18 

(1): 17–35. doi:10.1080/0885625082000042294. 

22. Yin, R. K. 2009. Case Study Research: Design and Methods. London: Sage. 

23. Zigmond, N. 2003. ―Where Should Students with Disabilities Receive Special 

Education Services? Is One Place Better than Another?‖ Journal of Special 

Education 37 (3): 193–199. doi:10.1177/00224669030370030901. 

 

 

 

https://doi.org/10.66095/mkses/ijair.2026.v2.i1.a.2
https://journals.mksespublications.com/ijair/
https://www.skolverket.se/skolutveckling/statistik/sok-statistik-om-forskola-skola-och-vuxenutbildning?sok=SokA./Statistics%C2%A0of%C2%A0the%C2%A0Swedish%C2%A0School%C2%A0System/
https://www.skolverket.se/skolutveckling/statistik/sok-statistik-om-forskola-skola-och-vuxenutbildning?sok=SokA./Statistics%C2%A0of%C2%A0the%C2%A0Swedish%C2%A0School%C2%A0System/

